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INTERNATIONAL PERSPECTIVE OF 

RIGHT TO EDUCATION 
 

AUTHORED BY - NITIKA MAHAJAN1 

 

 

Education has been recognized as a fundamental liberty and a basic human right in a number 

of international instruments and standards. It is widely acknowledged that education is a means 

of bringing about social transformation. In the fight against injustice, gender emancipation, 

protecting children from hazardous and exploitative labor, civil rights and principles, and 

environmental protection, it is the most crucial factor. This chapter discusses how India's 

fundamental right to education has changed in relation to international instruments and the 

human rights framework. Internationally recognized setting tools are divided into two 

categories: non-binding records, often known as "soft law," and binding tools, popularly known 

as "hard law." The States Sides are legally obligated to use these instruments under the first 

classification, which is composed of agreements (which can go by other names, including 

conventions, treaties, contracts, and conventions). States Parties shall, in order to fulfill their 

obligations under this Treaty, be required to conform their national laws to the terms of the 

Treaties and to incorporate into their national legal systems all applicable steps, in accordance 

with the principle that international humanitarian law supersedes domestic law. 

 

Globally recognized screening tools will fall into two categories: non-binding documents, or 

soft law, and enforceable instruments, or hard legislation. State parties to such instruments are 

legally responsible for "Soft Law," with contracts being the first category (which may include 

different games, such as rules, meetings, contracts, leases, etc.). States Parties shall respect 

national legislation and incorporate all pertinent measures into national judicial systems in 

accordance with the concept that international law supersedes national law in order to carry out 

their obligations under this Convention. Introduced in 1989, the Covenant on the Rights of the 

Child (CRC, for example) came before the 1959 Convention on the Rights of the Child and the 

1979 Convention on the Elimination of All Types of discrimination toward Females was 

accepted. The Resolution on the Elimination of All Forms for Abortion and Violence was 

                                                      
1 ASSISTANT PROFESSOR, KHALASA COLLEGE OF LAW, AMRITSAR 
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declared in 1979. Suggestions are yet another type of semi-binding agreements urging 

Countries to take regulatory or other actions and advice from international organizations.2 All 

legislative agreements, both enforceable and non-enforceable, are usually established or 

implemented through the use of policies and strategies, which are tactical plans outlining the 

required actions. The "Dakar Framework for Action: education for all" action plan is one 

example, having been approved by the World Education Forum in April 2000 and the United 

Nations Millennium Development Goals in 2000. Enforceable and multi-binding tools can both 

be included in a local and thread-regional scope.  

 

Binders for legal documents 

a) “1960: Convention against Discrimination in Education” 

b) “1965: International Convention on the Elimination of All Forms of Racial 

Discrimination” 

c) “1966: International Covenant on Civil and Political Rights” 

d) “1966: International Covenant on Economic, Social and Cultural Rights” 

e) “1978: International Charter of Physical Education and Sport” 

f) “1981:Convention on the Elimination of All Forms of Discrimination 

against Women” 

g) “1989: Convention on Technical and Vocational Education”  

h) “1989: Convention on the Rights of the Child” 

 

Non-binding legal instruments 

a) “1948: Universal Declaration of Human Rights” 

b) “1959: Declaration on the Rights of the Child” 

c) “1967: Declaration on the Elimination of Discrimination against Women” 

d) “ 1974: Recommendation on Education for International Understanding &  Co-operation 

and Peace and Education relating to Human Rights and Fundamental Freedoms” 

e) “1990: World Declaration on Education for All: Meeting Basic Learning Needs” 

f) “1993: Vienna Declaration and Programme of Action” 

g) “1997: The Hamburg Declaration on Adult Learning” 

h) “2000: United Nations Millennium Declaration” 

                                                      
2 INTERNATIONAL LAW/RIGHT TO EDUCATION INITIATIVE (2020), http://www.right-to-education.org. 
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i) “2001:Revised Recommendation concerning Technical and Vocational 

Education” 

 

Programmes and action plans 

a) “2000: The Dakar Framework for Action: Education for All” 

b) “2000: UN Millennium Development Goals” 

 

India is a prominent participant in international educational systems. India has acknowledged 

its responsibilities to uphold, protect, and fulfill human rights by participating in such Global 

Tools. In 1966, India also ratified the International Treaty on Financial, Social, and Economic 

Rights as well as the International Agreements on Civil and Human Rights. India ratified the 

1948 Universal Declaration of Human Rights. Political and social liberty were attained straight 

once, whereas the other set of rights was sought for gradually. The Indian Constitution aims to 

strike a careful balance between financial and legal liberties, as well as political and civic rights. 

Equilibrium between equal needs and human rights has also been pursued. The complete 

approach of our Constitution, which encompasses both civil and democratic rights as well as 

socioeconomic fairness, is highly valued by both categories of people. "India has adopted the 

1989 UN Convention on the Rights of the Child and 1981 Convention on the Elimination of 

All Forms of Discrimination against Girls." India is introducing these Foreign Tools by 

adopting the two most hopeful roadmaps or notable structures in the field of education. First, 

the goals of Education for All (EFA), which were established in the 1990 World Declaration 

and reiterated in the World Education Forum in Dakar, Senegal, in 2000. Secondly, "the 2000 

Millennium Goal of Development (MDGs) in the Millennium Declaration (MDGs) was 

adopted." Even though India has not ratified any resolutions or treaties pertaining to education, 

they shouldn't be seen as moral requirements or legal requirements because they aren't. 

 

Universal Declaration of Human Rights, 1948 

The Universal Declaration of Human Rights is the most important document in the history of 

human rights. It lays out the universal protection of fundamental human rights for the first time.  

According to the statement, member states of the UN have reaffirmed their belief in 

fundamental human rights, basic human rights and dignity, and the equal rights of men and 

women as outlined in the UN Charter. They have also committed to advancing social progress, 

raising living standards while fostering greater freedom, and encouraging universal respect and 
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observance of human rights and fuel.3 

 

The United Nations states have expressed their confidence in the fundamental rights of people, 

in equality between people, and in the equal rights of men and women in the declaration. They 

have also committed themselves to advancing greater flexibility, mutual regard, and respect for 

people's rights and power, as well as social progress and a higher standard of living. Everyone 

is entitled to an education. Education must be free and required, at the very least in the 

elementary and fundamental phases. Technical and vocational education is typically accessible, 

and everyone has equal access to higher education based on merit. Everyone is entitled to an 

education. At the very least, education is offered and required at foundational and primary 

school levels. Professional and technical training is typically offered, and everyone has equal 

access to universal education regardless of their qualifications. Parents are entitled to decide 

what kind of training their children receive in advance.4  

 

The Resolution was hailed as a pivotal historical event and one of the greatest successes of the 

UN. The Declaration is "the mine from which national constitutions protecting these rights 

have been and are being quarried," together with other conventions. The Universal Declaration 

has been recognized by numerous States, 53 years later, as a worldwide standard to guide their 

behavior, as it is a statement of objectives to be achieved through administrative means and not 

part of anything outright unconstitutional. As a result of a rigorous interpretation of the Section 

and the ratification of a new international standard of customary law by all countries, the 

Universal Declaration is in fact legally binding. In certain aspects, the Declaration is commonly 

acknowledged as establishing guidelines that unite states. The provisions of the Declaration of 

Human Rights have been mentioned by the judges of the International Court of Justice in cases 

including Columbia v. Peru, Anglo-Iranian Oil Co. Case, and Nottebohm Case. The 

Supreme Court of India upheld the Indian Constitution based on the Uniform statement's 

influence. Chief Justice Sikri noted in Keshavan and Bharti v. State of Kerela, referring to 

fundamental rights in Part III of the Constitution, "I am unable to hold that these provisions 

show that certain rights are not natural or inalienable rights." In actuality, India signed the 

Universal Declaration of Human Rights. Additionally, the Declaration states that certain 

fundamental rights are unalienable. 

                                                      
3  Adopted by General Assembly on December 10, 1948, Resolution 217A 
4 Preamble of United Declaration of Human Rights, 1948 available at: http://www.un.org/en/universal-

declaration-human rights (visited on November 30, 2018) 
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International Covenant on Civil and Political Rights, 1966 

The United Nations General Assembly introduced the Intergovernmental Covenant on Civil 

and Political Rights (ICCPR). This Convention addresses religious and moral education to its 

units, although it remains mute on all levels of free and obligatory education. The State Parties 

to the present Covenant agree to have regard for the liberty of parents and, where applicable, 

legal guardians to guarantee that their children get a religious and moral education in line with 

their own convictions, according to the Convention. 

 

International Covenant on Economic, Social and Cultural Rights, 1966 

The International Covenant on Financial, Cultural, and Social Values was also ratified, even 

though the 1962 UNESCO Convention Anti Discrimination in Education was the first 

international accord to guarantee free and mandatory employment. Two articles of the Right to 

Education, Articles 13 and 14, are mentioned in the Convention. The smallest clause in the 

Covenant, Document 13, contains the most comprehensive and in-depth information on the 

right to education under international human rights law. Article 13: The right to education is 

acknowledged as a fundamental human freedom. This covers services in elementary, 

secondary, and post-secondary education. The Convention mentions two paragraphs pertaining 

to the rights to education: Article 13 and Article 14. The most comprehensive and methodical 

piece on the RTE under international human rights law is found in Document 13, the 

Convention's most straightforward portion. Human rights are referred to as learning equality in 

Article 13. Programs for secondary education, higher education, and basic education are 

covered. Articles 13 and 14 of the Convention will detail the advantages of education. The 

shortest section of the Treaty, page 13, contains the most comprehensive and in-depth report 

on the RTE under international human rights law. Section 13 Human rights are the term used 

to describe educational equality.5 This includes courses in elementary, secondary, and 

postsecondary education. To guarantee that this right is fully realized, the following measures 

must be taken: (a) primary education must be free and mandatory for all; (b) secondary 

education must be affordable and usable for all budgets, and free education in all its forms, 

including professional and secondary education, must be advanced;  

To guarantee that this right is fully realized, basic education must be provided free of charge 

to all  secondary education must be deemed affordable and usable by all budgets, and free 

education in all of its forms, including professional and higher education, must be advanced; 

                                                      
5Adopted by General Assembly on December 16, 1966 through Resolution 2200A (XXI 
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The Treaty guarantees parents and, where appropriate, legal guardians the freedom to select 

universities for their children, excluding those run by the government, and the provision of a 

religious and ethical education that aligns with their own values, in accordance with minimum 

education standards established or authorized by the State. Article 13(2)(a) ICESCR mandates 

and permits undernational education for all. The characteristics of availability, acceptance, and 

flexibility found in education are also present in health care and other forms of education. The 

World Education Declaration for All, which states that "primary schooling is the main delivery 

system for the basic education of children outside the family," provided guidance to the 

Committee on appropriate interpretations of the word "primary education." According to 

ICESCR Article 13(2)(a), infant education is both required and open to all. The main 

components of education are those that ensure that all forms of education and healthcare are 

accessible, acknowledged, and adaptable. The World Declaration on Education for All served 

as the Subcommittee's chair and outlines the proper meaning of "primary education." 

Primary education has two distinguishing features, according to Article 13(2)(a): it is 

"obligatory" and "free for all." The obligatory dimension emphasizes that no family, caregiver, 

or government official has the authority to decide whether or not a student has to be exposed 

to primary education as a substitute. The essence of this obligation is clear-cut. The right is 

expressly stated to guarantee a free primary education for the child and their legal guardians. 

Government, local, and educational fees, in addition to other direct expenditures, have the 

potential to undermine and devalue the realization of rights.The multiple formats of Article 

13(2)(b) apply to secondary education, recognizing that different teaching countries and 

flexible curricula are necessary to fulfill the needs of students in diverse cultural and social 

settings. Higher education is covered in this article.  According to Article 13(2)(b), higher 

education must be broadly accessible to everyone and attainable by everyone by all legal 

means, including the aggressive adoption of free tuition. The phrase "generally available" 

suggests two things: first, that admission to a high school is not contingent on an individual 

student's aptitude or ability; and second, that high schools are open to all students, ensuring 

equal eligibility. The term "generally available" implies that secondary schools are dispersed 

to all students in order for them to be eligible to acquire the same education level, and that high 

schools are not based on each student's unique aptitude or capacity. Under Article 6(2) of the 

ICESCR, technical and vocational education shall be included in the right to work and 

education. The unique importance of technical and vocational education at this educational 

stage as a component of higher education is represented by Article 13(2)(b). However, 

professional and apprenticeship programs at particular levels are not covered by Article 6(2), 
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which acknowledges that technical education plays a more significant role in "continuous 

economic, social and cultural growth and full-scale and job protection. "Professional and 

technical education is required for the right to employment and to work, as stated in Article 

6(2) of the ICESCR. Article 13(2)(b) is particularly significant for technical and professional 

education at this university level of study. Article 6(2) acknowledges that higher education 

plays a significant role in "continuous, full-scale and job protection economic, social, and 

cultural growth," but it may not apply to specialists and internships at acceptable levels.6 

 

Technical and vocational education includes "both types and stages of instruction, including 

the development of expertise, know-how, attitudes and comprehension relevant to careers in 

different areas of social and economic life, in addition to general information, technology 

research, and associated sciences," according to article 1(a) of the UNESCO convention on 

technical and vocational education (1989). Among the previously mentioned factors is the 

chance for intellectual and educational formation: 

a) As a result, students can acquire the information and skills necessary for their personal 

growth, self-assurance, and employability. Additionally, it boosts the socioeconomic 

development and competitiveness of their family, community, and the National Party. 

b)  It considers the education, social background, and cultural background of the affected 

individuals as well as the skills, knowledge, and experience required in various areas of 

culture, employment, safety, and well-being. 

c) This represents the education, social background, and cultural background of the affected 

individuals as well as the talents, knowledge, and experience required in various areas of 

culture, employment, and health well-being.  

d) This takes into account the individuals' social, cultural, and educational backgrounds as 

well as the skills, knowledge, and experience required in a variety of professions, industries, 

and the healthcare industry. 

e) Within the parameters of the Covent's semi-discrimination and inclusion clauses, the Treaty 

includes services that support professional and skilled education and training for women, 

children, youth who drop out of school, unemployed individuals, immigrants with 

disabilities, and other marginalized groups. 

 

                                                      
6 International Covenant on Economic, Social and Cultural Rights, 1966 available at: http://www.ohchr.org/en 

(Visited on November 30, 2018). 
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Article 13(2)(c) is drafted with the same principles as Article 13(2)(b). Three things separate 

the two statutes. Article 13(2) does not contain references to training "in its different forms" or 

specifically practical and vocational learning (c). These two errors just highlight the differences 

between Article 13(2) points (b) and (C). The demands of students from a variety of 

socioeconomic and cultural backgrounds must be met by university education, which calls for 

flexible curricula and curricular guiding methods like distance learning. As a result, basic and 

university education are typically offered in distinct formats. Higher education can only be 

provided "on the basis of the capacity" and cannot be made "generally available" per Article 

13(2)(c). According to the World Declaration on Education for All, those who have "not 

received or completed the entire period of their primary education" are entitled to a basic 

education or a good education under Article 13(2)(d).  As stated in the World Declaration on 

Education for All, Article 13(2)(d) grants us the right for those who "not earned or fulfilled the 

entire period of the education. "According to the World Declaration on Schooling for All, 

Article 13(2)(d) grants the government the authority to individuals who have "not earned or 

satisfied the entire period of the education. Since every age group has a right to a primary 

education, it is imperative that fundamental schooling be provided. To that end, curricula and 

delivery methods that are suitable for undergraduate students of all ages must be developed. 

 

A State Party is required to establish a comprehensive growth strategy for its education system 

in order to fulfill its commitment to continuously expand educational programs. The strategy 

must be implemented with energy and must garner a certain level of legislative priority. States 

Parties are required by the ICESCR to provide elementary education top priority."  

The first item in Article 13(3) states that the State Parties value parents' and guardians' rights 

to ensure their children receive moral and religious instruction based on their own convictions. 

Article 13(3) allows public schools to offer guidance on subjects like morality and the 

fundamentals of religion, as long as it is done so in an impartial and objective way that respects 

students' freedoms of conscience and thought. The freedom of educators and parents to select 

alternative educational options for their children, provided that they attest to the state's 

establishment or approval of minimum education standards, constitutes the second element of 

Article 13(3).Furthermore, as long as the educational objectives outlined in Article 13(1) 

satisfy specific national standards, institutions shall be read in accordance with Article 13(4), 

which upholds the freedoms of individuals and institutions to establish and direct higher 

education institutions given the Organizations. These national standards cover things like 

curriculum, acceptability, and diploma recognition. In practice, these standards will be in line 
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with the educational goals outlined in Article 13(1). 

 

The establishment and operation of academic institutions should be open to everybody, 

including noncitizens, according to Article 13(4). "Corporations," or legitimate individuals or 

organizations, are likewise covered by freedom. It includes the authority to establish and 

manage a wide range of educational establishments, including institutes, nurseries, and adult 

literacy groups. Despite anti-discrimination laws, equitable access, and effective public 

participation for all. It is the responsibility of the State to guarantee that the equality guaranteed 

by Article 13(4) does not result in notable educational disparities for any group within society. 

 

Academic institutions may be established and operated by anybody, even non-citizens, 

according to Article 13(4). When we talk about "corporations," we mean legal entities or 

organizations. Among these are the freedoms to form and manage educational institutions of 

all kinds, including nurseries, colleges, and adult literacy groups. Despite the legislation 

pertaining to equality, effective public engagement, and semi-discrimination. Because of the 

equality guaranteed by Article 13(4), the State is required to ensure that no significant academic 

discrepancies occur between any sectors of society.Article 13(4) allows for the unrestricted 

establishment and operation of educational institutions for everyone, including non-citizens. 

Generally speaking, autonomy refers to "corporations," or legal entities or organizations. This 

included the freedom for establishment and operation of all types of schools, including 

nurseries, colleges, and adult literacy centers. All people enjoy equality and effective public 

engagement in spite of regulations pertaining to semi-discrimination. The State shall ensure 

that no segment of the population generates significant disparities in access to higher education, 

taking into account the equality guaranteed by Article 13(4). 

 

Article 14's mandatory aspect emphasizes that no family, parent, or government has the 

authority to determine whether a student must receive primary education in an optional fashion. 

In accordance with Articles 2 and 3 of the ICESCR, discrimination against women in 

connection to gender-based employment and education is prohibited. This necessity further 

emphasizes this requirement. However, the instruction should be presented in a typical kid-

friendly way and make it easier to implement additional advantages for the baby. The nature 

of this criterion is clear. Article 14's mandatory purpose underscores that no person, parent, or 

government should choose whether or not to allow students to attend primary school on their 

own volition. The necessity also highlights the ICESCR Articles 2 and 3's mandate that 
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discrimination against women in the workplace and in education regarding gender is 

prohibited. But the instruction provided has to be grounded in common sense, kid-focused, and 

allow for the implementation of additional benefits for the baby. It is clear what this disease is 

all about. 

 

"Take steps to achieve the rights specified in the ICESCR in the States Parties" is the 

fundamental duty of the ICESCR. States are able to identify the various steps they have taken 

to enact the ICESCR because to this duty. While Article 2(2) obviously provides for other 

actions, such as the application of justice, administration, finance, education, and society, it 

also plainly places special emphasis on legislation. The prohibition against bigotry found in 

Article 2 of the ICESCR will immediately and generally apply to all educational disciplines. It 

will also cover all forms of discrimination that have been outlawed globally. Regardless of their 

immigration status, everyone of school age who resides in a State party's territory—including 

non-natives—is covered by the non-discrimination logic. Regardless of their immigration 

status, all school-age children in a State party's territory, including non-native children, are 

covered by the non-discrimination principle. Discrimination against any citizen based on their 

birthplace, sex, religion, caste, or any other factor is prohibited.  

 

The 1989 United Nations Convention on the Rights of the Child 

In its proclamation of children's right to special care and assistance, the United Nations 

convinced the world that families should have sufficient protection and support to enable them 

to fulfill their roles as an integral part of society and as a setting for the development and well-

being of its citizens, particularly children. This would ensure that children are raised in an 

environment that fully prepares them to live an individual life in society and instills in them 

both the values stated declared in the UN Charter, especially in a spirit of peace, dignity, 

tolerance, liberty, fairness and unity. That pertains to those who are younger than eighteen. 

There is such a rule. This acknowledges education as a legal requirement for every kid, based 

on the equality of opportunity principle. It has been approved in 196 countries and entails a 

very broad guarantee of the rights to education for children with disabilities, native families, 

and groups, as well as of their alignment and content. Articles 28 and 29 of the 1989 Convention 

on the Rights of the Child contain comprehensive provisions regarding education for children. 

It is the duty of the members of the state to recognize children's right to an education. This 

agreement declares that children's rights require special protections and works to ensure that 

children's conditions are consistently improved globally in addition to providing this defense. 
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Acknowledgment of the Education Rights 

a) National parties gradually recognize children's right to education as a means of enabling 

them to exercise this entitlement, based on equal opportunity:7  

b) Permit universal education and ensure everyone's safety. 

c) Encouraging all children to have access to inexpensive secondary education in a variety of 

ways, including both general and professional education, and implementing the necessary 

actions, such as introducing free tuition and making financial assistance available when 

feasible. 

d) ensure that everyone has access to higher care using all appropriate methods according to 

capabilities;  

States Parties shall take all necessary measures to guarantee that education in schools is carried 

out in accordance with this Convention and the children's human rights. 

 

States Parties will encourage and support international cooperation on poverty concerns in 

general to aid in the global eradication of ignorance and analphabetism and to facilitate access 

to modern techniques and scientific and mechanical ability. The interests of industrialized 

countries specifically are considered in this approach. 

  

All sides concur that the goals of children's education are:  

In addition to attaching a professional element—representing the freedoms and inherent 

integrity of the child—to the right to education recognized in Article 28, Article 29(1) also 

highlights the importance of making learning child-centered, inviting, and inspiring, as well as 

the necessity of basing it on the values it establishes. Every kid has the right to reside in a 

community that upholds the ability to fully practice the protection of each person's rights and 

that is governed by recognized human rights principles. In this essay, the process of promoting 

the right to healthcare is important. It is not possible to promote the protection of other human 

rights through the concepts taught in schools. 

 

Article 29(1) emphasizes people's right to a specific quality of training, while Article 28 deals 

with States Parties' obligations to provide and ensure access to educational services. In 

accordance with the Convention's emphasis on the significance of acting in a way that benefits 

the newborn, the item emphasizes the idea of toddler-centered education. Realizing that every 

                                                      
7 Convention on Rights of Childs 1989, available at: http://www.ohchr.org/en ( Visited on November 30, 2018 ) 
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kid has distinct qualities, aspirations, capacities, and educational needs, it recognizes that the 

primary goal of education is to enhance the personalities, gifts, and abilities of the students. As 

a result, the program must include all of its present and future demands as well as its evolving 

capacities in light of the child's social, political, environmental, and economic background as 

well as its many needs the teaching methods must be adapted to the different requirements 

of the baby. 

 

The article addresses the meaning of parenting in accordance with the Constitution, 

emphasizing the significance of activities for the welfare of the child. It acknowledges that the 

main goal of education is to improve children's character qualities, abilities, and mementos in 

order to realize that every child is different and has specific needs, capacities, and requirements 

for education. The demands of the program, however, as well as the children's shifting 

capacities in terms of their cultural, economic, and environmental backgrounds and their 

unique needs, must be understood, and teaching tactics must be adjusted to meet the varying 

needs. Their current and future needs must be fully considered in the curriculum. 

If left unresolved or unreported, segregation on any of the grounds listed in Article 2 of the 

Covenant diminishes children's human dignity and may even completely destroy a child's 

capacity to see the opportunities for learning.  

 

The 1981 Convention to Elimination of All Forms of Discrimination 

Against Women 

In 1979, the UN General Assembly ratified the Convention. It was established on September 

3, 1981, and 189 nations have recognized it. An international bill of women's rights was the 

definition given. Whatever discrimination, exclusion, or limitation based on a person's gender 

that undermines or invalidates the recognition, enjoyment, or practice of women, regardless of 

their marital status, on the grounds of equality for women and men, of human rights, and of 

fundamental freedoms in political or civil terms, or on the basis of the principles of basic 

freedom.8 

a) "Any discriminatory, marginalizing, or gender-based restriction that jeopardizes or opposes 

the acceptance, fulfillment, or customs of women, irrespective of their marital status, on 

the pretext of gender equality, in regard to political, economic, social, political, or civil 

                                                      
8 Adopted by General Assembly on November 20, 1989 
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rights and fundamental freedoms, or on the basis of fundamental freedoms."  

Fair labor and job management standards, admittance to study programs, and credentials 

for educational establishments of all sizes, both in rural and urban regions, must be 

guaranteed in the areas of pre-school, general, scientific, technical, and skilled education, 

as well as vocational education. 

b) Exposure to the same syllabus, tests, instructors with the same level of training and 

school grounds and the same quality tools. 

c) The removal by promoting co-training and other kinds of education, in particular the 

revision of textbooks as well as of scholastic programs, of every traditional definition of 

the role of men and women at all stages, and in every type of training, which will lead 

to that aim. 

d) Equal benefits from bonds and other grants equal rights for exposure to ongoing education 

programs including adult and functional literacy programs, especially those designed to 

reduce any existing educational gender gap at the earliest opportunity. 

e) Rising drop-out rate for women and setting up unnecessarily abandoned school services for 

girls and women. 

f) Equal opportunities for active participation in activity and physical training. 

g) Exposure to relevant information, including knowledge and guidance on contraception, 

to lead to maintaining family health well-being the same benefits. 

 

The Dakar Framework for Action: Education for All 

A global initiative called Education for All aims to give all kids, teens, and adults access to 

high-quality primary education. Universal Education (EFA). The framework offered in the 

World Education for All Declaration from Jomiten 10 years ago is reaffirmed in the Dakar 

Action Plan. This illustrates how the global society has come together to support a certain 

agenda aimed at ensuring that every child, young person, and individual is satisfied and 

sustained within a century. The Dakar Framework defines six major EFA goals, and twelve 

major approaches are formed based on observations made over the last ten years and the 

changing global environment which include the global goals for educational growth have 

already committed to that national and international governments. The learners of the twenty-

first century will need access to high-quality educational options that are egalitarian, gender-

sensitive, and responsive to their needs starting in early infancy and continuing throughout life. 

There must be no discrimination or exclusion from these opportunities. "States are required by 

the right to education to guarantee that every citizen has access to opportunities for meeting 
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their fundamental learning needs." "Primary education ought to be of high quality, free, and 

required." "However diverse they may be, tomorrow's educational systems must be open and 

accountable in their governance, management, and funding." Everyone must be involved in 

and contribute to education in order to achieve education for all.9 

 

Goal 1- “Expanding and improving comprehensive early childhood care and education, 

especially for the most vulnerable and disadvantaged children.” 

All young children need to be fed in secure and nurturing environments in order to grow up 

healthy, aware, safe, and able to learn. More evidence of the beneficial effects of high-quality 

early child care services, both in family settings and in more structured programs, on children's 

development, growth, and learning capacity has emerged throughout the past ten years. All of 

the child's needs, including those related to health, nutrition, hygiene, and cognitive and 

psychosocial development, should be met by these services. These ought to be comprehensive 

as well. They must be offered in the local language of the kid and hence should aid the special 

needs youngsters to be diagnosed and improved. Collaborations between states, non-

governmental organizations, families, and communities will help guarantee that children, 

especially the most vulnerable ones, experience positive through family-centered activities, 

community-based and regional multi-sectoral policies, child-centered initiatives, and adequate 

funding. Instead of merely extending formal education structures downward, policymakers 

should organize political and public support, develop Early Childhood Assistance and 

Economic policies within the framework of National EFA strategies, and promote scalable, 

flexible children's education services that will last for their generation. This can be 

accomplished through the necessary ministry channels. To reach this aim in stronger childcare, 

building on cultural traditions, and methodically using early childhood indicators, caregivers 

and parent education are essential components. 

 

Goal 2- Ensure by 2015 the free and obligatory primary school of good quality to all 

students, in conditions and those from ethnic minority groups. 

It is expected that both children will be able to fulfill their educational obligations at any "basic" 

level offered by the school or through other programs. All States shall fulfill their commitment 

to provide free, compulsory primary education in accordance with the UN Covenant on the 

                                                      
9 The Dakar framework for Action, Education for All, available at: http://www.unesdoc.unesco.org (Visited on 

November 30, 2018). 
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Rights of the Child and other international obligations. For the children who are impoverished 

and face many challenges worldwide, there needs to be a clear commitment that education is 

safe and that every effort will be made to minimize or completely eliminate the expenses 

associated with school supplies, clothing, school meals, and transportation. To begin with, 

education need to be provided without price. It is necessary to employ broader societal policies, 

incentives, and methods to reduce the expenses associated with in-direct school attendance. 

Good basic education shouldn't be denied to anyone just because it's affordable. One should 

not be deterred from learning about child labor. Integration of children with special needs, 

underprivileged ethnic and racial minorities, immigrant groups, rural, remote, and urban 

neighborhoods, as well as those who are not required to attend school, must be a fundamental 

component of the strategies. As important as it is to prioritize mass enrollment, maintaining 

and raising the standard of elementary education is as essential to achieving successful learning 

outcomes. Education systems must to be adaptable enough to offer relevant knowledge in a 

transparent and alluring manner in order to draw and retain children from underprivileged and 

marginalized groups. Education systems need to be forward-thinking, aggressively seek out 

and respond to the needs and circumstances of all unregistered students. While focusing on a 

large student body is important, maintaining and raising the standard of instruction is also 

necessary to guarantee successful learning results. In order to ensure that children are not 

placed in underprivileged or marginalized groups, educational institutions need to be adaptable 

in order to provide sufficient and easily accessible information. Education programs ought to 

be comprehensive, strictly adhered to, and in line with the requirements of all unregistered 

students. 

 

Goal 3- Ensuring equitable access to adequate programs for learning and living skills 

for all young people and adults. 

All adults and young people need to be encouraged to acquire the understanding necessary to 

enhance their attitudes, actions, and capacities in order to build their capacity for independent 

living, community involvement, self-management, and lifelong learning. No country can be 

said to have a thriving and open economy until at least some of its labor force has completed 

high school. The closed loop system has to be expanded in the majority of countries.  

The obstacles that young people, especially young women, must overcome limit their 

opportunities and jeopardize the foundations of education. Workplace exploitation, 

unemployment, drug misuse, sectarian violence, school abortions, and HIV/AIDS. Young 

people-friendly tools, therapy, and the knowledge and skills need to defend themselves against 
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these risks must be made available to them. It is necessary to provide all youngsters with the 

opportunity for further education. People who drop out of school or graduate without gaining 

the necessary education, literacy, or practical skills must have a range of opportunities for 

continuing their education. These ought to be socially and practically significant, helping them 

to become their best possible representation and acquire practical skills that they may employ 

in the workplace.  

 

Goals 4 - To increase adult literacy by 50 percent by 2015 particularly for women, 

and provide equitable sole rights for all adolescents to basic and further schooling. 

Every adult has a right to a basic education, beginning with reading, so they can influence and 

actively engage in their community. Expansion and diversity of adult and postsecondary 

education should be part of the mainstream of public education and strategies for reducing 

poverty. Given its critical importance to lifelong learning, livable lifestyles, health, active 

citizenship, and improved quality of life, numeracy need to be more understood and 

acknowledged. Training and literacy are crucial for promoting equality and the empowerment 

of women. Closer linkages between formal, semi-formal, and informal teaching methods must 

be fostered in order to address the diverse demands and conditions of adult learners. Sustaining 

these endeavors entails sufficient funding, customized literacy campaigns, improved teacher 

preparation, and innovative technology use. The development of practical, interactive teaching 

approaches by NGOs that link cloud formation and literacy is particularly significant. A notable 

reduction in the differences between male and female literacy rates and those between urban 

and rural areas will essentially demonstrate the effectiveness of adult education initiatives in 

the coming century. 

 

Goal 5- Elimination of gender differences in education by 2005 and achievement of 

gender equality throughout education by 2015, aimed at ensuring that children had full 

and equal participation and accomplishment of high quality primary education. 

One of the strongest restrictions on the implementation of the right to an education is discrimi

nation.It would be impossible to realize "Schooling for All" without removing this obstacle.B

oys are underrepresented in an increasing number of states, whereas females make up the maj

ority of children and youth outside of education.Girls and women's inclusion in basic educati

on has reached a limit, despite the fact that educationhas a proven transgenerational influence 

and is essential to social development and women's empowerment. 
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Gender concerns are well ingrained in the educational system as a whole, with ample funding 

and influential political participation. Merely guaranteeing children's access to education is 

insufficient; inadequate learning environments and biases also contribute to lower levels of 

success and accomplishment for girls in instructors' conduct, coaching and teaching methods, 

curricula, and classrooms. It should be feasible to eliminate a significant barrier to girls' 

educational inclusion by creating safe, gender-neutral learning environments. Higher levels of 

education among women are a significant contributing element to the education of girls.In order 

to end prejudice against women and promote respect for one another between men and girls, 

significant efforts must be undertaken at all rates and in all domains. Alteration in mindset and 

behavior are necessary to make this happen. 

 

Goal 6- “Improving all facets of quality of education and achieving consistency so that 

everyone can attain understood, tangible learning outcomes, particularly in literacy, 

counterfeiting and critical skills.” 

The future well-being of children, adolescents, and adults depends on achieving quality in 

education, both in schools and other learning environments. Good training fulfills the 

fundamental requirements for achievement and, in the end, enriches learners' lives and 

comprehension. According to recent research, attempts to boost enrollment must be 

accompanied by measures to raise the quality of education in order to draw students in, keep 

them there, and help them achieve academic success. In areas like curriculum development and 

teacher education, limited resources are frequently utilized to expand programs that do not 

sufficiently prioritize higher quality. Achievement ratings from recent studies in certain 

countries have also revealed that just a percentage of the knowledge and skills that a significant 

portion of kids should be able to master. It is common for what pupils should learn to be 

undefined, poorly taught, or unrefined.  

 

Governments and all EFA partners are required to guarantee that everyone, regardless of 

gender, wealth, location, language, or ethnic origin, has access to a minimum standard of 

education. Effective curricula that can be taught and studied in a local language and that draw 

on teacher and student know-how and experience are necessary for successful educations.  

 

Other requirements include: 

a) safe, well-nourished, and engaged students. 

b)  well-trained and involved teachers.  
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c) appropriate learning resources. 

d) a clear definition and accurate evaluation of teaching quality, including knowledge, 

competencies, beliefs, and values. 

e) participatory management and leadership. 

f) Respect for communities and society and involvement. 

 

United Nations Millennium Development Goals, 2000 

The eight Millennium Development Goals (MDGs) were determined for 2015 following the 

UN Millennium Session, following the adoption of the UN Millennium Declaration in 2000.At 

that time, 191 UN members as well as at least 22 foreign organizations were working to help 

achieve the MDGs by 2015: 10 Putting an end to hunger and poverty, Promoting equality 

between women and women, Reducing mortality in children, Improving the health of mothers, 

Battle against HIV / AIDS, tuberculosis and other illnesses, Environmentally sustainable 

assurance and Developing a global development partnership. 

 

Convention against Discrimination in Education, 1960 

This covers terminology and the 1960 Convention against Discrimination in Education 

and issues related to ethnicity at private institutions and separate schools. It is a cornerstone of 

UNESCO's "Learning for Everyone" initiative. In order to ensure basic respect for the law and 

equitable chances for education, the definition of non-discrimination is enforced, noting that 

every person has the right to learn and that educational inequity poses a threat to the life 

outlined in the declaration. This conference covers a wide range of gender inequality issues. 

This discusses vocabulary, class, and ethnicity issues in public and private educational settings. 

It serves as UNESCO's "Teaching for All" cornerstone.  

 

In order to ensure substantive rule of law and equitable educational opportunities, the notion 

of non-discrimination is maintained and states the right of all individuals to pursue higher 

education as well as the danger that disparities in employment pose to human life.  

Any distinction, exclusion, limitation, or wish that aims to undermine or impair educational 

equity is considered discrimination. This includes preferences based on race, color, class, 

language, religion, political beliefs, and other viewpoints, as well as national and social 

                                                      
10 United Nations Millennium Development Goals, 2000 available at: 

http://en.wikipedia.org/wiki/milliennium_development_goals (visited on 26 November 2018) 
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backgrounds, economic circumstances, or place of birth. To refuse access to training of 

whatever kind or at any point to any person or group of people; establishment or 

maintenance of separate school systems or institutes for persons or groups restrict any 

individual or group of people to a lower quality of education; The of people is subordinate to 

Article 2 of this Convention; or Conditions that are inconsistent with the integrity of the 

individual person or group of people. 

 

"Education" encompasses all levels and types of learning and provides access to learning 

environments, standards, and caliber of instruction. In order to eradicate and disenfranchise 

minorities within the purview of this Conference, the States Parties pursue the following 

measures: 

(a) Abrogating all rules and regulatory orders and discontinuing any disciplinary procedures 

concerning inequality in education. 

(b) Ensuring that there is no prejudice as students are admitted to educational institutions by 

statute where appropriate. 

 (c) Not allowing some disparities among successful public bodies in relation to tuition fees or 

other government assistance programs for students and the necessary permits and facilities for 

undertaking studies in foreign countries other than on the basis of benefit or need. 

 (d) Prohibiting discrimination and restrictions based on students' membership in a particular 

group in any kind of public welfare offered in educational institutions. Ensuring that foreign 

nationals living in their own country have equal access to education as citizens of that country.  

The States participating in this conference also seek to create, adopt, and implement policies 

that will support equitable opportunities and care in education through reasonable means and 

for domestic use. These policies include, but are not limited to:  

a) Making education both mandatory and affordable 

b) Making secondary education widely accessible in all of its forms and open to everyone  

c) Ensuring that higher education is fairly available to everyone based on individual 

capacities. Render education mandatory and affordable, render secondary school widely 

available in its various forms and open to all, and enjoy higher education available 

fairly to everyone based on personal capacities. 

d) Ensuring that education standards are equitable in all public schools of the same level and 

also that performance circumstances are also comparable in the opportunities provided. 

 

http://www.ijlra.com/


www.ijlra.com 

Volume II Issue 7|Sep 2024 

 

ISSN: 2582-6433 

 
 

 

Page | 24  
 

e) Promoting, and promoting, the schooling and continuity of people, through effective 

means, who are not trained at primary level or who did not finish the full primary 

training. 

According to the States parties to this Convention, training must be focused on the full 

development of the human character, the advancement of fundamental rights and freedoms, the 

promotion of mutual understanding, harmony, and cooperation between all nations, racial or 

religious communities, and the advancement of UN peacekeeping efforts.Respect for the rights 

of families and parents/guardians, where appropriate, to:11  

a) select for their child an establishment other than those offered by public bodies, provided 

that the establishment satisfies any high school requirements that may be established or 

approved by relevant authorities. 

b) confirm that these establishments comply with State procedures. 

 

Convention on Technical and Vocational Education, 1989 

This Convention recognizes that offering professional and vocational training will contribute 

to international communication and stability. Higher education and technical education refer to 

all forms and levels of education that call for the acquisition of general knowledge, technology, 

and practical skills, know-how, behaviors, and understandings relevant to employment in a 

variety of social and economic sectors.12This Convention will be expanded in accordance with 

the law and will cover all forms and levels of professional and technological education offered 

by academic institutions or through cooperative programs organized by educational 

establishments and manufacturing, agricultural, business, or other working-class enterprises on 

the one hand, and educational establishments on the other. Procurement States agree to develop 

policies, strategies, and curricula for technical and vocational training targeted at youth and 

adults, in addition to their requirements, finances, services, and curricula. This will enable them 

to acquire the knowledge and experience required for economic development. Each 

Procurement State shall establish appropriate legislation or other measures that lay out the 

fundamental foundation for the expansion of technical and professional education.  

                                                      
11 Convention against Discrimination in Education , 1960 available at: http://Portal.unesco.org/en/ev. (visited on 

March 21, 2019). 
12 Convention on Technical and Vocational Education , 1989 available at http://portal.unesco.org/en/ev (visited 

on March 21, 2019). 
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a) The objectives to be achieved in the technological and professional fields, taking into 

account the needs for global, social, and cultural development as well as human individual 

satisfaction; 

b) The relationship between, on the one hand, scientific and professional training as well as 

other kinds of education, with particular reference to program horizontally. 

c) The operational organization of skilled and professional education through structures 

established by the responsible authority; (d) The roles for the cultural, social, and growth 

preparation of public bodies in the various economic spheres, as well as of trade 

associations, workers, employees, and other parties involved, as appropriate. The 

Procurement States shall prohibit discrimination against non-persons who have attained the 

educational levels required for entry to skilled and professional education on the grounds 

of color, color, sex, gender, ethnicity, national and social background, political or other 

belief, economic status, birth, or any other cause. Equal access and opportunity to research 

within the framework of education must be guaranteed by the procurement systems and the 

unique requirements of the elderly and other marginalized groups will be examined, as well 

as enough. Action will be done to guarantee that these people receive professional and 

technological training. The Procurement Members concur to carry out the technical and 

vocational training programs while accounting for the following: the educational, cultural, 

and social backgrounds as well as the individual expectations of the communities in 

question the knowledge, experience, and credentials needed in the various economic 

sectors; and the institutional and technological modifications to the welfare. The goal of 

professional and vocational education should be to enable participants to operate within 

frameworks for flexible and adaptive lifetime learning that provided the capacity for all 

young people to apply innovation and to the working world in general, professional and 

educational guidance, knowledge, and competency consulting. 

Basis for education and learning that may be essential to the stability of a career, improved 

knowledge, skills, and confidence; additional general education for individuals who have 

completed original on-the-job training or another type of on-the-job practical and vocational 

training both inside and outside of technical and vocational educational institutions; those for 

whom the current body of knowledge has become outdated as a result of developments in 

science and technology, changes in employability, or changes in the social and economic 

environment. The professional and vocational training programs will meet the requirements of 

the relevant industrial sectors and offer general training required for the worker's personal and 

cultural changes of particular, the programs will address the social, economic, and 
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environmental principles applicable to the profession. Businesses engaged in collaborative 

professional and vocational education programs that are not affiliated with academic 

institutions will receive assistance and guidance from the Procurement Countries. The required 

abilities must be spelled out precisely for every level of employment, and curriculum must be 

updated often to incorporate new information and technology advancements. The abstract and 

theoretical foundations of this stem field should be considered when assessing an individual's 

and professionals' capacity to carry out tasks and discouraging appropriate incentives in skilled 

and vocational education. 

 

In order to guarantee that curricula and programs, methods and facilities of preparation, 

institutional frameworks and systems of professional and vocational education, and ways of 

cooperating between academia and the workplace are continuously adjusted to change in 

science and technology, societal development, and the increasing job demands in various areas. 

All persons working in the field of technical and vocational education, whether full-time or 

part-time, must have enough teaching abilities in line with the type and standard of courses 

they are required to teach, as well as a suitable, theoretical or realistic awareness of their 

specific area of competence. Therefore, through specialized classes, business practice training, 

and any other structured activity that involves interactions in the working world, people 

enrolled in professional and vocational training should be given the chance to upgrade their 

technical training, knowledge, and expertise. Teachers and other professionals in the field of 

technical education should have equal employment opportunities without discrimination, and 

their working conditions should allow for the hiring, employment, and retention of qualified 

personnel in their areas of specialization.  
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